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The MetLife Survey of the American Teacher:  
Collaborating for Student Success 
 
The MetLife Survey of the American Teacher:  Collaborating for Student Success (2009) examines the 
views of teachers, principals and students about respective roles and responsibilities, current practice 
and priorities for the future.  The results are based on a national survey of 1,003 K-12 public school 
teachers, 500 K-12 public school principals and 1,018 public school students in grades 3-12 conducted in 
Fall, 2009.  In addition, public school principals and teachers, as well as thought leaders in education 
participated in an online strategy session.   
 
The Survey findings are being released as a series during the first quarter of 2010 with the following 
parts: 

 Part 1:  Effective Teaching and Leadership examines views about responsibility and accountability; 
what collaboration looks like in schools, and if and to what degree it is currently practiced. 

  
 Part 2:  Student Achievement examines views on student goals, teacher expectations, and what 

educators believe would increase student achievement.  
 

 Part 3:  Teaching as a Career examines collaboration in the context of teacher professional 
growth, experience level and career path.   

 
Message from MetLife 
 
The 21st century workplace teaches that an education is never complete.  There are always adaptations 
to be made, new things to learn, and opportunities for innovation.  Collaboration plays a tremendous 
role in today’s work environment.   Success depends on commitment to a common purpose and working 
to accomplish more together than can be achieved individually, whether with colleagues down the hall, 
across the nation or around the globe.  
 
The MetLife Survey of the American Teacher: Collaborating for Student Success looks at the school as a 
workplace, among its many functions.  It asks if, how and to what extent teachers, principals and 
students work and learn together to increase their success.  
 
Last year we observed the 25th anniversary of the annual MetLife Survey of the American Teacher series, 
and are pleased to continue our commitment to sharing the voices of those closest to the classroom.  
This year, we are releasing Survey results in three shorter reports, exploring new methods for presenting 
and accessing information, and emphasizing digital communication.   
 
The voices in this Survey can help all of us  –  educators, parents, community members, employers, 
policymakers  –  consider our roles as collaborators in assuring the success of our schools and the 
students who are our future.   

 
C. Robert Henrikson 
Chairman of the Board, President and Chief Executive Officer 
MetLife, Inc. 
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The MetLife Survey of the American Teacher: Collaborating for Student Success 

Part 1:  Effective Teaching and Leadership 

 

Summary 
 
Part 1 of the Survey examines views about responsibility and accountability, what 
collaboration looks like in schools, and if and to what degree collaboration is currently 
practiced.  Public school teachers and principals share a belief in the relationship 
between student success and collaborative school environments that emphasize a 
sense of responsibility for teachers, the principal and students themselves.  Most 
teachers and principals are in unusually close agreement in their views on collaboration 
and responsibility, irrespective of their role, school level, proportion of low income or 
minority students, or whether the school is urban, suburban or rural.   While the 
concept of collaboration among education professionals within a school has strong 
support, its practice varies widely across schools.  Generally, elementary schools are 
more collaborative than secondary schools, but educators report significant variations in 
the presence and frequency of collaborative practice at both levels.  Schools with higher 
degrees of collaboration are associated with shared leadership and higher levels of 
trust and job satisfaction. 
 
Among the major findings are: 
 
 Two-thirds of teachers (67%) and three-quarters of principals (78%) think that 

greater collaboration among teachers and school leaders would have a major 
impact on improving student achievement. 

 On average, teachers spend 2.7 hours per week in structured collaboration with 
other teachers and school leaders, with 24% of teachers spending more than 3 
hours per week. 

 The most frequent type of collaborative activities are teachers meeting in teams 
to learn what is necessary to help their students achieve at higher levels; school 
leaders sharing responsibility with teachers to achieve school goals; and 
beginning teachers working with more experienced teachers.  A majority of 
teachers and principals report that these activities occur frequently at their 
school. 

 The least frequent type of collaborative activity is teachers observing each other 
in the classroom and providing feedback. Less than one-third of teachers or 
principals report that this frequently occurs at their school. 

 Most teachers (80%) and more principals (89%) believe that students feeling 
responsible and accountable for their own education would have a major impact 
on improving student achievement.  However, only 42% of teachers believe that 
all or most of their students have this sense of responsibility. 

 Almost all students across grade levels (96%) believe they have the responsibility 
to pay attention and do the work it takes to succeed in school. 
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Background 
 
Use of the term collaboration varies.  In general, it entails a shared purpose, commitment to a 
continuing relationship, and bringing together people of different experiences and perspectives to gain 
results greater than could be accomplished individually.  In education historically, the classroom has 
been the domain of an individual teacher, who worked autonomously (or in isolation) to develop or 
adapt a curriculum and a distinctive style of teaching, and who succeeded or not based largely on the 
individual’s own devices.  Changes in education and society, however, have underscored a need for less 
isolation and more shared responsibility.  Over the past twenty-five years, concern to increase the 
achievement of all students has led to waves of education reform, encouraging and replicating 
innovation, setting standards, increasing accountability, and mandating greater use of data, particularly 
standardized tests, to demonstrate results.  High rates of teacher turnover have called attention to the 
need for more formal ways of nurturing new teachers and sharing experience.  Many changes, including 
growth in knowledge about different learning styles, emphasis on whole school reforms, and demands 
for higher levels of college and career readiness have challenged, inspired and compelled most teachers, 
leaders and schools to seek greater collaboration.    
 
Potential positive outcomes from a collaborative approach 
in education are improvements in school climate, career 
satisfaction and retention of qualified teachers and 
administrators, as well as more effective teaching and 
learning.  Yet for some educators collaboration may raise 
concerns about dilution of individual accountability, 
infringement on independence in the classroom or a lack of 
clear management hierarchies or responsibilities. In 
evaluating the role, practice and results of collaborative 
teaching and leadership, The MetLife Survey of the American 
Teacher contributes the views of teachers to this dialogue.  
Sharing these views is particularly important because 69% of 
teachers in this year’s Survey do not believe that their 
voices have been adequately heard in the current debate 
on education. 
 
Throughout the more than 25 years of the series, The 
MetLife Survey of the American Teacher has shared 
educators’ views on collaborative teaching and leadership.  
Collaboration such as team building and problem-solving, 
shaping the school curriculum, and influencing policies have 
been shown to be significant predictors of teachers’ 
satisfaction with their careers.  Teachers at-risk for leaving the profession are more likely to report 
inadequate communication with their principal and with other teachers.1  Principals and teachers have 
reported that their schools encourage teamwork.  Yet, sizable numbers of teachers – four in ten – also 
reported that their classes have become so mixed in terms of students’ learning abilities that they can’t 

                                                           
1
 MetLife Survey of the American Teacher:  Expectations and Experiences (2006) 

From the Survey Archives: 

1986.  “American teachers strongly 

support steps that would improve 

their working conditions by 

increasing collegiality and reducing 

isolation...  Seven out of ten 

teachers think it would help a lot to 

have a formal system, such as 

‘teacher centers’, where teachers 

can get help and ideas from other 

teachers and administrators.”  Six in 

ten teachers also thought that 

having more structured and 

organized time to talk with 

colleagues about professional 

matters would help a lot to improve 

working conditions for teachers. 
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teach them effectively. 2   The skills, perspectives and experience of other teachers can be a resource to 
help individual teachers address the diverse needs of individual students.  
 
This report builds upon past findings, examining how collaborative teaching and leadership is practiced 
in schools today and its implications for collegiality, job satisfaction, teacher retention, instruction and 
student academic achievement.  
 
 

Responsibility and Accountability in Teaching and School Leadership 
 
Teachers and principals believe that increased collaboration has a direct effect on student success.  
Two-thirds of teachers (67%) and three-quarters of principals (78%) think that greater collaboration 

among teachers and school leaders would have a major 
impact on improving student achievement.  This belief is held 
by a majority of elementary and secondary school teachers, 
although elementary school teachers are more likely than 
those in secondary schools to think that greater collaboration 
would have a major impact on improving student 
achievement (72% vs. 57%).  Principals at elementary and 
secondary levels are equally likely to think that this would 
have a major impact. 
 
Teachers and principals believe teachers share responsibility 
for the achievement of all students and that they hold high 
standards for all students.  Teachers (80%) and principals 
(90%) strongly agree that the teachers in a school share 
responsibility for the achievement of all students.  Teachers 

(77%) and principals (82%) also strongly agree that most teachers in their school hold high standards for 
all of the students.  Most educators show strong support for shared responsibility and high expectations, 
though there are differences in 
elementary and secondary schools.  
Elementary school principals are more 
likely than their secondary school 
counterparts to strongly agree that 
teachers share responsibility for 
student achievement (93% vs. 84%). 
Both elementary school teachers and 
principals are more likely than their 
secondary school colleagues to 
strongly agree that most teachers in 
their school hold high standards for all 
students (teachers: 83% vs. 67%; 
principals: 86% vs. 74%). 
 

                                                           
2
 MetLife Survey of the American Teacher: Past, Present and Future (2008) 

 Implications for Practice: 

Secondary principals who believe 

greater collaboration would improve 

student achievement may benefit 

most from leadership development 

focused on building collaborative 

cultures in schools as a way to engage 

teachers who are less supportive of 

the concept.  
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Figure 1.1 
Agree That Teachers Share Responsibility for Achievement of All Students 

 

 
Q711: How much do you agree or disagree with the following statement: The teachers in a school share responsibility for the 
achievement of all students?; Base: Teachers (n=1003), Principals (n=500) 

 
 

Most teachers also believe that their success is linked to that of their colleagues.  Nine in ten teachers 
(90%) agree that other teachers contribute to their success in the classroom, including 51% who strongly 
agree.  New teachers (those with five years of experience or less) in particular agree with this sentiment.  
Two-thirds of new teachers (67%) strongly agree compared to 48% of teachers with more experience.   
Although teachers acknowledge this interdependence with their colleagues, they also have a strong 
belief in their individual abilities to succeed and to overcome challenges that exist beyond their 
classroom.  More than eight in ten teachers (84%) are very confident that they have the knowledge and 
skills necessary to enable all of their students to succeed academically and another 16% are somewhat 
confident.  A similar majority of teachers (83%) agree that if they do their job well, their students will 
benefit regardless of how the rest of the school functions, including 43% who strongly agree, and 40% 
who somewhat agree.  
 
 
 
 
 
 
 

16%

7%

10%

17%

14%

16%

84%

93%

90%

78%

82%

80%

Secondary principals

Elementary principals

Total principals

Secondary teachers

Elementary teachers

Total teachers

Somewhat agree Strongly agree

96% 

96% 

95% 

100% 

100% 

100% 
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Figure 1.2 
Agree That Other Teachers Contribute To My Classroom Success 

 
 

Q906: How much do you agree or disagree with the following statement: Other teachers contribute to my success in the 
classroom?; Base: Teachers (n=1003) 

  
Figure 1.3 

Agree That Doing My Job Well Benefits My Students Regardless of How the School Functions 

 
Q801: How much do you agree or disagree with the following statement: If I do my job well, my students will benefit regardless of how the rest 
of the school functions?; Base: Teachers (n=1003) 

51%

67%

49% 47%

40%

24%

43% 42%

Total 0 to 5 6 to 20 21+

Somewhat agree

Strongly agree

Strongly 
agree, 43%

Somewhat 
agree, 40%

Somewhat 
disagree, 

13%

Strongly 
disagree, 

3%

90% 92% 91% 88% 

Years of experience 
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 In contrast to their strong agreement in support of both the concepts of collaboration and shared 
responsibility, teachers and principals differ in their views on teacher and principal accountability.  
Principals place more emphasis on accountability for both groups of educators.  Nine in ten principals 
(90%) agree that ultimately the teacher should be held accountable for the academic success or failure 
of the children in his or her class, including 37% who strongly agree with this view.  But they do not 
believe that accountability rests solely with teachers. Nine in 
ten principals (91%) agree that ultimately, the principal 
should be held accountable for everything that happens to 
the children in his or her school, including 52% who strongly 
agree with this view.   
 
Teachers agree with these views but to a lesser extent than 
principals and less strongly.  A majority of teachers (62%) 
agree that teachers should be held accountable for the 
academic success or failure of the children in his or her 
class, including 10% who strongly agree. Similarly, a majority 
of teachers (59%) agree that the principal should be held 
accountable for everything that happens to the children in 
his or her school, including 11% who strongly agree.  
 
Overall, a remarkable consensus exists on the important 
issues of collaboration, responsibility and accountability 
among teachers and principals within and across each group 
regardless of the school level, proportion of low income or 
minority students, or whether the school is in an urban, suburban or rural location.  It is unusual in the 
entire MetLife Survey series for educators from schools with these differing characteristics to agree so 
closely. Unless otherwise noted, these school characteristics do not distinguish educators’ views on 
other issues addressed in this Survey.  
 
 

Collaboration in Practice 
 
Nearly all teachers engage in some type of collaborative activity with other educators at their school 
each week.  On average, teachers spend 2.7 hours per week in structured collaboration with other 
teachers and school leaders.  Elementary school and secondary school teachers spend a similar amount 
of time each week in collaboration with others at their school, but the ways that they collaborate are 
different.  At the elementary school level, collaboration among teachers is more common within grade 
level (87% of elementary school teachers vs. 57% of secondary school teachers).  At the secondary 
school level, collaboration among teachers is more common across grade levels, but within subject area 
(74% of secondary school teachers vs. 59% of elementary school teachers).   
 
 
 
 
 
 
 

Then and Now in the Survey: 

Teachers’ views about the 

accountability of principals have 

shifted. In 1989, two in ten teachers 

(20%) strongly agreed that the 

principal should be held 

accountable for everything that 

happens to the children in his or her 

school.  Today, half as many (11%) 

hold this view. However, their views 

on teachers’ accountability have not 

changed. 
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Figure 1.4 
Time Per Week Spent In Structured Collaboration with Other Teachers and School Leaders 

 
Q810: Excluding administrative duties, how much time per week do you spend working in structured collaboration with other 
teachers and school leaders?; Base: Teachers (n=1003) 

 
 

Figure 1.5 
Occurrence of Collaboration Among Teachers  

 
 Teachers 

Total  
n=1003 

Elementary  
n=695 

Secondary 
n=222  

Within grade level 77% 87% 57% 

School-wide – across grade levels and subject areas 65% 63% 66% 

Across grade levels, but within subject area 64% 59% 74% 

Collaboration does not occur 1% 1% 1% 

Not sure * * - 

Decline to answer * - 1% 

Q815: How does collaboration among teachers occur at your school?; Base: Teachers (n=1003) 

 

30 minutes or 
less, 12%

31 minutes - 1 
hour, 20%

More than 1 
hour - 2 

hours, 26%

More than 2 
hours - 3 

hours, 17%

More than 3 
hours, 24%

Average: 2.7 hours 
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The most frequent types of collaboration among teachers and school leaders are teachers meeting in 
teams to learn what is necessary to help their students achieve at higher levels; school leaders sharing 
responsibility with teachers to achieve school goals; and beginning teachers working with more 
experienced teachers.  Most teachers and principals report that these activities happen always or often, 
although overall, principals report a greater frequency of collaboration. By far, the least common 
collaborative activity is teachers observing each other in the classroom and providing feedback to each 
other.  Much fewer teachers (22%) and principals (32%) report it occurring always or often, with 44% of 
teachers and 26% of principals saying it happens rarely or never.  However, new teachers are more likely 
than other teachers to report teacher observation and feedback at their school (32% vs. 20%). 
 
Majorities of elementary and secondary school teachers report that most of these collaborative 
activities occur frequently, although in several areas they are more widespread at the elementary school 
level.  Teachers in schools with higher numbers of low income students differ from teachers in schools 
with fewer low income students in the frequency of opportunities that beginning teachers have to work 
with more experienced teachers.  Teachers in schools with few (0-33%) low income students are more 
likely than those in schools with a majority (67% or more) of low income students to report that 
beginning teachers always or often have opportunities to work with more experienced teachers (76% vs. 
63%).  The same pattern holds for those in schools with few or mostly minority students (75% vs. 62%). 
 

Figure 1.6 
Frequency of Collaborative Activities (% always/often) 

 

 Teachers Principals 
Total  

n=1003 

Elementary  
n=695 

Secondary 
n=222  

Total 
n=500  

Elementary 
n=289  

Secondary 
n=187  

Teachers meet in teams to learn 
what is necessary to help their 
students achieve at higher levels. 

75% 78% 69% 89% 91% 84% 

School leaders share 
responsibility with teachers to 
achieve school goals. 

73% 76% 67% 97% 98% 94% 

Beginning teachers have 
opportunities to work with more 
experienced teachers. 

71% 72% 70% 87% 89% 84% 

Teachers examine and discuss 
student work with each other 
regularly. 

68% 72% 60% 78% 81% 71% 

My school structures time for 
teachers to work together. 

63% 68% 57% 84% 88% 77% 

My principal’s/My decisions on 
school improvement strategies 
are influenced by faculty input. 

63% 66% 58% 90% 94% 82% 

Teachers observe each other in 
the classroom and provide 
feedback to each other. 

22% 23% 22% 32% 32% 31% 

Q806/Q811: How often do the following occur at your school?; Base: Teachers (n=1003), Principals (n=500) 
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In order to examine potential differences between teachers and principals in schools with higher and 
lower levels of collaborative activity, a score was created based on the frequency with which the 
different types of collaboration occur at the school. Educators in schools with “higher” collaboration 
represent the approximately one-third of teachers and principals with the highest collaboration 
scores.  Teachers in schools with higher levels of collaboration spend about one hour more each week in 
structured collaboration, and at least nine in ten of these teachers and principals report that nearly all of 
the types of collaboration occur always or often.  The one exception is teachers observing each other in 
the classroom; nearly half of teachers and principals in schools with higher levels of collaboration report 
that this occurs frequently compared to about one in ten in other schools. 
 
Teachers and principals in schools with higher levels of collaboration differ from others in their 
attitudes about the role of collaboration and the responsibilities of teachers and principals.  Teachers 
and principals in schools with higher levels of collaboration are more likely than others to strongly agree 
that teachers in a school share responsibility for the achievement of all students and that greater 
collaboration among teachers and school leaders would have a major impact on improving student 
achievement. Teachers in higher collaboration schools are also more likely to strongly agree that other 
teachers contribute to their success.  Teachers and principals 
in schools with higher levels of collaboration are also more 
likely to believe that the principal should be held accountable 
for everything that happens to the children in his or her 
school, although they do not differ in their views on teachers’ 
accountability.  Most striking is the higher level of trust in 
more collaborative schools.  Overall, half of teachers (51%)   
 

 
and 71% of principals strongly agree that the teachers, 
principal and other professionals trust each other at their 
school.  However, those in schools with higher levels of 
collaboration are more likely to strongly agree that this level of trust exists (teachers: 69% vs. 42%; 
principals: 78% vs. 60%).  Furthermore, teachers in schools with higher levels of collaboration are more 
likely to be very satisfied with teaching as a career (68% vs. 54%). 

From the Experts:  

The public education thought leaders, 
principals and teachers convened in a 
strategy session, as part of the Survey 
development process, generated a list 
of 12 strategies that schools can use 
to create a school culture and 
working environment that supports 
collaboration. The following 
strategies are those assessed to have 
both higher impact and greater 
feasibility for implementation: 

 Create a safe environment for risk 
taking; 

 Have a clear strategy and vision of 
the goals for collaboration;  

 Provide a strong orientation for 
new teachers about the 
expectations for collaboration; 

 Select strong teacher leaders; and 

 Provide specific training on how to 
achieve collaboration. 
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The main demographic distinction of teachers whose schools have higher levels of collaboration is that 
they are more likely than other teachers to teach in an elementary school (73% vs. 58%).  They do not 
differ from other teachers in terms of the region or location 
of their school, their years of experience, or the proportion 
of low income, minority or ELL students at the school.  
However, teachers in schools with higher levels of 
collaboration are more likely to report that they have only a 
4-year college degree and no further graduate training (31% 
vs. 21%).  
 
Principals report a slightly different pattern.  As with 
teachers, principals whose schools have higher levels of 
collaboration are more likely than other principals to be at 
the elementary level (68% vs. 55%).  However, in contrast to 
teachers, principals whose schools have higher levels of 
collaboration are more likely than others to be in urban 
schools (32% vs. 21%) and schools with mostly low income 
(42% vs. 25%) or minority (34% vs. 18%) students. 
 
Highly collaborative schools, whether at the elementary 
school or secondary school level, share many common 
characteristics.  Elementary schools and secondary schools 
typically differ in ways such as organization and size that 
could have an impact on a variety of aspects of 
collaboration.  As noted, elementary school and secondary school teachers do differ in the ways that 

collaboration occur in their school and the 
frequency of several collaborative activities, and 
teachers in schools with higher levels of 
collaboration are more likely than others to teach 
at the elementary school level.  However, an 
examination of the approximately one-third of 
teachers within each school level with the highest 
collaboration scores paints a similar picture of the 
ways that collaboration is practiced and the 
characteristics of its teachers, as detailed in the 
profiles below.  It is interesting to note that 
teachers in schools with higher collaboration at the 
elementary or secondary school level do not differ 

from their counterparts at schools with lower collaboration by school size, the region or location of their 
school, their years of experience, their level of education, or the proportion of low income, minority or 
ELL students at the school.     
 
 
 
 
 
 

“Quality teaching is not an individual 

accomplishment, it is the result of a 

collective effort in which teachers pool their 

knowledge and skill to produce higher levels 

of student learning than any of them can 

achieve on their own.”   

- Public education thought leader 

 Implications for Practice: 

Collaborative activities may present 

an opportunity for schools to 

strategically address higher levels of 

teacher need, whether for 

professional development or support 

in addressing demands for 

individualized student attention. Of 

note, teachers in schools with higher 

levels of collaboration are more likely 

than others to be very confident that 

they have the knowledge and skills 

necessary to enable all of their 

students to succeed academically 

(89% vs. 81%). 
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Profile of Teachers in Higher Collaboration  

Elementary Schools 

 Spend more time per week in structured 

collaboration with other teachers  

 More likely to collaborate school-wide, 

across grade levels and subject areas  

 More satisfied with teaching as a career 

 More likely to strongly agree that teachers, 

principals and other school professionals at 

their school trust each other 

 More likely to strongly agree that other 

teachers contribute to their success in the 

classroom 

 Believe more of their students have a sense 

of responsibility for their own education 

 More likely to report most teachers in their 

school hold high standards for all of the 

students 

 More likely to believe greater collaboration 

among teachers and school leaders would 

have a major impact on improving student 

achievement 

Profile of Teachers in Higher Collaboration  

Secondary Schools 

 Spend more time per week in structured 

collaboration with other teachers  

 More likely to collaborate school-wide, 

across grade levels and subject areas  

 More satisfied with teaching as a career 

 More likely to strongly agree that teachers, 

principals and other school professionals at 

their school trust each other 

 More likely to strongly agree that other 

teachers contribute to their success in the 

classroom  

 Believe more of their students have a sense 

of responsibility for their own education 
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Figure 1.7 
Higher vs. Lower Level of Collaboration at School: Demographic Profile 

 
 

All Teachers 
Elementary 

Teachers 
Secondary 
Teachers 

Total  
n=1003 

Higher  
n=370 

Lower 
n=632  

Higher 
n=229  

Lower 
n=465 

Higher 
n=92  

Lower 
n=130  

School level        

     Elementary school 63% 73% 58% 100% 100% - - 

     Secondary school 29% 21% 33% - - 100% 100% 

     Combined school 8% 6% 9% - - - - 

Region        

     Northeast 18% 15% 20% 17% 19% 16% 18% 

     Midwest 26% 24% 27% 21% 26% 25% 26% 

     South 22% 24% 21% 24% 21% 28% 23% 

     West 33% 37% 31% 37% 34% 31% 33% 

School location        

     Urban 27% 28% 27% 28% 31% 22% 23% 

     Suburban 35% 35% 36% 38% 34% 40% 44% 

     Rural 35% 34% 36% 31% 34% 30% 33% 

School size        

     Less than 500 38% 41% 37% 47% 45% 16% 18% 

     500-999 43% 47% 41% 49% 48% 42% 32% 

     1,000 or more 18% 12% 22% 4% 7% 42% 50% 

Percentage of low-income 
students 

       

     0%-33% 31% 28% 32% 32% 29% 37% 35% 

     34%-66% 29% 32% 27% 29% 25% 36% 30% 

     67%+ 37% 36% 37% 35% 44% 25% 24% 

Percentage of minority  students        

     0%-33% 50% 47% 52% 44% 45% 55% 57% 

     34%-66% 18% 21% 17% 23% 17% 20% 18% 

     67%+ 29% 28% 30% 29% 37% 21% 21% 

Percentage of ELL students        

     0%-33% 73% 72% 73% 70% 68% 77% 80% 

     34%+ 24% 25% 22% 27% 30% 20% 9% 

Years of teaching experience         

     0-5 15% 16% 15% 19% 18% 8% 10% 

     6-10 17% 17% 17% 14% 14% 22% 27% 

     11+ 67% 67% 68% 67% 68% 70% 63% 

Education Level        

     Four-year college graduate 25% 31% 21% 31% 26% 20% 16% 

     Some graduate credits 16% 17% 15% 16% 14% 16% 18% 

     Master’s completed 44% 39% 47% 40% 44% 39% 52% 

     Credits beyond master’s/Ph.D. 16% 14% 17% 14% 16% 26% 14% 

Note:  Percentages may not add up exactly to 100% due to non-response and rounding. 
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Figure 1.8 
Higher vs. Lower Level of Collaboration at School: Attitudes and Experience Profile 

 
 

All Teachers 
Elementary 

Teachers 
Secondary 
Teachers 

Total  
n=1003 

Higher  
n=370 

Lower 
n=632  

Higher 
n=229  

Lower 
n=465 

Higher 
n=92 

Lower 
n=130  

Satisfaction with teaching as a 
career (% very satisfied) 

59% 68% 54% 68% 55% 71% 49% 

Time per week spent in structured 
collaboration (average hours) 

2.7 3.4 2.3 3.4 2.3 3.9 2.3 

Frequency of collaborative 
activities (% always/often) 

     
 

 

     Teachers meet in teams to learn 
what is necessary to help their 
students achieve at higher levels 

75% 98% 63% 100% 68% 91% 56% 

School leaders share 
responsibility with teachers to 
achieve school goals 

73% 96% 61% 99% 64% 86% 56% 

Beginning teachers have 
opportunities to work with more 
experienced teachers 

71% 95% 59% 96% 61% 97% 55% 

Teachers examine and discuss 
student work with each other 
regularly 

68% 93% 55% 95% 61% 82% 47% 

My school structures time for 
teachers to work together 

63% 94% 47% 94% 54% 93% 37% 

My principal's decisions on school 
improvement strategies are 
influenced by faculty input 

63% 92% 48% 95% 51% 81% 45% 

Teachers observe each other in 
the classroom and provide 
feedback to each other 

22% 45% 10% 47% 12% 46% 9% 

Collaboration at school        

     Within grade level 77% 84% 73% 91% 86% 61% 55% 

     School-wide -- across grade 
levels and subject areas 

65% 80% 57% 80% 55% 81% 58% 

     Across grade levels, but within 
subject area 

64% 70% 61% 66% 55% 72% 75% 

     Collaboration does not occur 1% - 1% - 1% - 1% 

Greater collaboration among 
teachers and school leaders  
(% major impact on student 
achievement) 

67% 77% 62% 80% 68% 60% 55% 

Amount of my students who have 
a sense of responsibility for their 
own education (% all/most) 

42% 56% 35% 58% 39% 42% 28% 

Ultimately the teacher should be 
held accountable for the academic 
success or failure of the children in 
his or her class (% agree) 

62% 65% 61% 69% 67% 53% 54% 
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Higher vs. Lower Levels of Collaboration at School: Attitudes and Experience Profile (continued) 

 
All Teachers 

Elementary 
Teachers 

Secondary 
Teachers 

Total  
n=1003 

Higher  
n=370 

Lower 
n=632  

Higher 
n=229  

Lower 
n=465 

Higher 
n=92 

Lower 
n=130  

Ultimately the principal should be 
held accountable for everything 
that happens to the children in his 
or her school (% agree) 

59% 64% 56% 64% 61% 58% 51% 

The teachers in a school share 
responsibility for the achievement 
of all students  (% strongly agree) 

80% 86% 78% 86% 81% 84% 75% 

Most teachers in my school hold 
high standards for all students  
(% strongly agree) 

77% 87% 71% 89% 79% 69% 66% 

At my school, the teachers, 
principals and other school 
professionals trust each other  
(% strongly agree) 

51% 69% 42% 72% 46% 68% 33% 

Other teachers contribute to my 
success in the classroom  
(% strongly agree) 

51% 63% 44% 68% 46% 57% 42% 

Note:  Percentages may not add up exactly to 100% due to non-response and rounding. 

 

 
Collaboration and the Responsibility of Students 
 
Teachers and principals believe that students have a role as collaborators in creating an environment 
that will support their academic success.  Eight in ten teachers (80%) and nine in ten principals (89%) 
believe that a school culture where students feel responsible and accountable for their own education 
would have a major impact on improving student achievement.  Elementary school teachers are more 
likely than secondary school teachers to believe that this would have a major impact (83% vs. 72%), and 
both teachers and principals in schools with higher levels of collaboration believe that a student culture 
of responsibility and accountability would have a major impact on improving student achievement 
(teachers: 84% vs. 78%; principals: 93% vs. 84%).  However, according to teachers, most of their 
students do not have a sense of responsibility for their own education.  Fewer than half (42%) believe 
that all or most of their students have this sense of responsibility, with more elementary school teachers 
than secondary school teachers reporting that this is the case for most or all of their students (45% vs. 
33%).   Teachers in schools with higher levels of collaboration are more likely to report that all or most 
of their students have a sense of responsibility for their own education (56% vs. 35%).  In contrast to 
teachers, most principals (72%) believe that all or most of the students in their school have a sense of 
responsibility for their own education.   
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  Figure 1.9      Figure 1.10 
 
 
 
 

 
Q701: How many of your students/students in your school have a sense of responsibility for their own education?; Q721: How 
much of an impact would a school culture where students feel responsible and accountable for their own education have on 
student achievement?; Base: Teachers (n=1003), Principals (n=500) 

 
 
A disconnect exists between teacher and student perceptions on the issue of responsibility. Students 
themselves, regardless of grade level, believe they have a strong sense of responsibility for their 
education.  Seven in ten students (73%) in grades 3 – 12 strongly agree that it is their responsibility to 
pay attention and do the work it takes to succeed in school.   In the words of one student, “make an 
effort not an excuse!”  Yet, while most teachers strongly agree that the teachers in a school share 
responsibility for the achievement of all students and that teachers set high standards for all students, 
students report that practice may fall short of those values.  Only half of students (53%) strongly agree 
that all of the teachers in their school want them to succeed, with fewer secondary school students than 
elementary school students holding this view (44% vs. 66%). 
 
 
 
 
 
 
 
 
 

69%

55%

60%

26%

36%

34%

7%

15%
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7%
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Elementary principals

Total principals

Secondary teachers

Elementary teachers

Total teachers

Most All

85%

91%

89%

72%

83%
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Elementary principals
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Elementary teachers
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Major Impact

76% 

70% 

72% 

33% 

46% 

43% 

Impact on Student Achievement of a School 

Culture Where Students Feel Responsible 

and Accountable for Their Own Education  

 

Amount of Students Who Have a Sense of 
Responsibility for Their Own Education 
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Figure 1.11     Figure 1.12 
 
 
 

 
Q701: How much do you agree or disagree with the following statement: It is my responsibility to pay attention and do the 
work it takes to succeed in school?; Q721: How much do you agree or disagree with the following statement: All of the teachers 
in my school want me to succeed?; Base: 3-12

th
 graders (n=1018)  

 

 
Conclusion 
 
Collaboration is valued in public schools as a concept, but is practiced in varying degrees.  Results of The 
MetLife Survey of the American Teacher provide evidence that some schools, principals, teachers and 
students have a greater commitment to working together more effectively to improve the quality of 
teaching, learning and leadership school-wide.  It is important for their responses to be considered as 
school, district, state and national leaders examine the intersection of research, policy and practice to 
determine the best uses of limited resources, potential levers for change, and the increasingly urgent 
need to better prepare all students for future success.    
 
 
 
 
 
 
 
 
 

23% 23% 23%

73% 72% 73%

Total Elementary Secondary

Somewhat agree Strongly agree

35%
26%

42%

53% 66%
44%

Total Elementary Secondary

Somewhat agree Strongly agree

Students’ Belief in Own Responsibility to 

Succeed in School 

 

Students’ Belief That All Teachers in School Want 
Them to Succeed 

 

92% 
86% 

96% 95% 96% 
89% 
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About the 2009 Survey and The MetLife Survey of the American Teacher Series  
The MetLife Survey of the American Teacher: Collaborating for Student Success (2009) 
was conducted by Harris Interactive among a national sample of 1,003 public school 
teachers of grades K through 12 and 500 principals in schools with grades K through 12 
by telephone, and 1,018 public school students in grades 3 through 12 online between 
October 14 and November 13, 2009. The data were weighted to key demographic 
variables to align with the national population of the respective groups.  No estimates of 
theoretical sampling error can be calculated.   In addition, an online strategy session was 
conducted on September 15, 2009 among a group of 25 public school teacher leaders, 
principals, and public education thought leaders to inform the development of the 
survey.   
 
MetLife has sponsored the MetLife Survey of the American Teacher series since 1984 to 
give voice to those closest to the classroom. The reports for the entire series are now 
available online at www.metlife.com/teachersurvey with links to the ERIC (Education 
Resources Information Center) website: http://eric.ed.gov. 
 
About MetLife  

MetLife is a leading provider of insurance and financial services with operations 
throughout the United States and the Latin America, Europe and Asia Pacific regions. 
MetLife Foundation places strong emphasis on education and draws on the findings of 
the Survey to inform its grantmaking. For more information about MetLife, please visit 
the company’s web site at www.metlife.com. Additional information about the 
Foundation is available at www.metlife.org. 

About Harris Interactive 

Harris Interactive is one of the world’s leading custom market research firms, leveraging 
research, technology, and business acumen to transform relevant insight into actionable 
foresight. Known widely for the Harris Poll and for pioneering innovative research 
methodologies, Harris offers expertise in a wide range of industries and serves clients in 
over 215 countries and territories. For more information, please visit 
www.harrisinteractive.com.   

 

http://www.metlife.com/teachersurveys
http://eric.ed.gov/
http://www.harrisinteractive.com/
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